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!<, INTRODUCTION 



Piarpose j Tcm pi]irp08© ol l.hia study is to describe the tutorial px’ojact 
of Bator afield College in ternis of its historical developmont and in torms 
of its present programs. Such a description^ hovroverj> must be complen.ontGd 
with an evaluation of the project and H Is this ©valuation w-'ich is iho 
major focus of this study v 

ifethods ^ For the d@rcr:lptiv8 part of the study historical doouI^:^ 2 nt 0 
wore rc-ltod upon. The ©valuatlvo part rellod upon th© reports of the prin*- 
cipa]. of the major pfirtlo5.pat.irtj elernentsuy cohool, a questionnaire adndnlstere 
to the college tutors, and Journals kept by the college tutorso 

Relevant Literature i There is not a gx*eat deal of literature available 
about college student tubor5,al j)rop,rams. Wdle most coLlegea which have 
such progz-ams have davscriptlon® of thorn, there appear to bo no books which 
examine these programs together and in detail . Perhaps one of the problems 
in wlting such a book is thab the programa change from year to year so 
tliat It is d.ii'fi«ult to say tliat a school has a definite kind of p’ogrsm 
from year to year. In shorty such a book might be dated when it vias publishedu 
Yet;^ there soom to be sorae similarities between programs on dlffer'ent college 
campiiscs and between th© years on the earaa college campus o There are, of 
course, many newspapor and news magazine articles about oollega tutorial 
programs but these iore usually too local or general in natweo 

The most valuable publicatlorj about college tutorial programs Is the 
1 968 Tutorial published by the Tutorial Assistance Center of the 

National Student Association. It is a nationai. survey of college tutorial 
projeote operating 5.n the United States in the spring of 1967o Th© survey 















attempted to dineovor (1) the programatic details of the projects, (2) 
i.he:lr soijrces of financial support, (3) theii* relationships with public 
schools, community action agonoxes, ond other governmental and private 
agencies, and (10 the nature of theii* needso The general concj.uGioe of 
this survey is that there can bo no oomprehensive conclusions eJeout th.e* 
many college tutorial projects because of their diverse natux'e.. This 
survey, however, is very valuable as an indication of the range, of tyj^es 
of college tutorial programs. 



IX. DESCHIPTION OF Tfliil BAKERSFL’CLD COf,LJr.QE TUTORIAL PROJECT 

History ;^ The Bakersfield College ctadent tutorial project began in 
September 196^ when IIr<, lU L. Blackburn, deputy superintendent of tojo 
Bakersfield City School District approaclied Hr. A. Thonian, £»*ineipal of 
Fremont elementary school, and briefly di.scucsed the idea of sending 
college students to Fremont (a target area school) to tutor diiiadvantug;od 
(mostly minority) elementary school students one hour per week after schools 
ItTo Thoman approved. I-ir. Blaokbua'*n said he would set up a meeting with 
Dr. John Collins, Dean of Students, B^ilcersfiold College, to outline the 
program. 

On October 5, 1965, Dt% Colllne, Thoman, and John Erickson (BUtersf iel< i 
Collage student) met In JHto Blackburn's office. Dr. Collins stated th^t 
a group of college students had had a couple of meetings to discuss the 
possibility of doing some work with disadvantaged elementary school children, 
lir. Erickson, the leader of the student group, said that they had thought 
of a tutoring service. Thirty Bakersfield College students were interested 
in the project. The group was organ!?, ing and had no official name as yotu 
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rtr* Blackburn sugc^enbad batoring at rromonb school because of ibs youbh 
activity program • Erickson thun Invited Thoraan and any tnembere 
of his staff to a meeting the following evening^ V/@dncsday# October 6bh«, 

At this evening meeting there wore th:lrby«five Bakersfield College 
sbudentsj» Thoman, rtrsc Dorothy Parish (Fremont counselor), IIr« Doug 
Fletcher (Fremont {^th grade teacher), Dr.» Collins, itTo Erickson, and I‘tr© 
Belcher (Bakersfield Collego psychology instructor). Itr. Thonan described 
the school, community, and types of students possibly benefiting the most 
from a tutoring service, rt?s. Parish, Fletcher, and he than fornisd 
a panel of whom vhe otudents asked questions. It was agreed to start the 
l/rograra the next week, Tuesday, October 12tho 

On Thursda.y', October 7, itc. Thor.ian met briefly with the bth, 5th, and 
6bh grade teachers and discussed the tutoring servi.c6» It was agreed that 
each tief.oher would submit three or four names of students along with their* 
tutoring needs and a planned lesson for each lor the first meeting with 
the college tutors on October 12th and IBth. On these dates Mr& Thoman 
met vdth the tutors and S0parat@3.y with the tutees. Ha then matched tutors 
and tutees (with parents* i>@rmi33ion) and the program got undearwayo 

The following year, 1966, I-k*. Thoraan moved to Lincoln Junior High 
(a tar*g@t area school) and the tutorial project moved with him* The tutoes 
had aaeortod problems such as general undcrachievemont, particular subject 
area underaohievement, ©motional problems, and bilingual problems. Students 
were referred for help in the academto areas of U.S# Constitution, i^eading, 
English, math, and social studies. In 196? the project included Lincoln 
Junior High and Fremont Elementary, both ter get area schools. During this 
year the project was first funded by the Bakersfield College Associated 



Student Body* 



1966 Pr&g 5 .*ain s^ The following dascripUon of the fall> 1963, 
progra.T! ic defcailod since it is the most recent and has been avalijated in 
the greatest depth® 

aeneral Organisation The organisation for tlie Fal3. 1966 semecter 
of the Bakersfield College Tutorial Project began during the later part 
of September with Carol Enns as Director and I-t?. Jack Hernandes as advisor® 

Tiie students on oaropus wore inforuicd of Tutorial Project by viay of large 
posters, handouts, informational talks at club meetings, and general 
Tutorial Project meetings® The handouts briefly stated the goals of 
Tutorial Project, the qualifications for tutors, the tutor’s rosponsibllities 
and rewards, and the organizational setup. Talks given to clubs were by 
member s of Tutorial Project, who were also members of other clubs, students 
who were club offioere but not members of Tutorial Project, and by the Director 
of Tutorial I^ojeat® 

Five methods were used in distributing Tutorial Ik'ojeot sl:^etflo 

Til© first was a bulletin boai’d placed in the Campus Center for the Projects 
use® Sign-up sheets ^)sro also passed out by individual studontr;-"«tbls way 
proved successful in getting minority student participation® Another 
method successful in getting minority as well as white student participation 
was bf distributing sign-up sheets at club meetings* A fourth way was through 
the Tutorial Projeot meetings® Sign-up sheets were also distributed in 
Mr» &ivld Rheate sociology oXaaaes# Eighty-three persons signed up to tutor j 
86veniiy-two psrs-ons began tutoring and these, apprendmateXy thirteen droppeds 
by ^he end of the aemeoter a total of fifty-nine were tutoring— Lincoln 
Jtiinior High ha.d tlLirty-nine start and fitro dropi Fromont Elementary had 
twnty start and three dropji and West High had thirteen s+»art and fi\’o drop* 







Th©r 3 w©r 0 ttoso ni®6t/'Xng3 liftld l»o org‘’-^X30 Tutoi*'l&X Proj63t»« Tvionty 
pepsonn abounded th© first iTeeting althou7,h approximately fort/-fom* had 
previously signed up to tutor » The porposo of this September ?6th ffraoting 
was bo acquaint students ’jith Tutorial J'rojeet* At the second noebinf;# 
SeptetVoor 30, -.rith for by-two r'lembt^-ro prosant, five minute appointments were 
made for the butcrs to meet Ili’o Thouun, the principal of LitiCcLn Junior 
High. Thoco planning to tutor :it West High were informod of t.ie meeting 
oched'iloU vdth It. Ciesne, Atsisbant to the Principal and Director of 
Curric’ilum, and I^trs# Pultu, instructor of special reading clag-oce» Whan 
it beoaiui apparert that enough jjeople 'wax’y joining Tutorial Project so 
that tutoring coidd bake place at Fremont Elementary, appointments were 
made for tutors to r'leot !lr«. Ford, the Principal at that school » On 
Octob' r 20tb bh® last general uuobing of Tutorial Project took place o 
Twenty-eight Btudents attended this meeting and wore informed of the oie 
unit Social Sciex..oe 5 class for Tutorial Project^ ninotoen Tnem;>srs sig'oed 
up for the nine x^eek class 

Funds 8 Tuborial Project started tlxe year with {^120 and at the end 
of tho oemoster had apim?oadmately $U8>. Some money was spent on handouts 
and sign-up sheets* Money was mxuie on an after game dance* 

An executive oommitbee composed of any interested tutorial project 
member doicided that the money should bo spent on $5^ book ochojjtrships 
to graduates of Bakersfield High and East High* The candidates were 
chosen by reoomt'jendations of the sohool principals or appropriate personnel 
in the area of scholarships « After f. tiling out a Tutoria3- Project 
Scholarship form, the candidates were interviewed by members of Tutorial 




Project# The Scho3^shlpa (approxirnatel^v 8) p;©re awarded fco atudente 
who vmidd not be able to go to college i/itiiout financial aid, particularly 
Dilnority student 3 o 

Two additional auggostione for finances have been considorad. The 
fij’ 0 t is a fund for tutors who wish to take tutees to events, but noed finan- 
cial aid 4 , For this there should be a revi'iw board for doterjid-nlng wtetber 
a roqu@ot 4 Jd activity was worthwhile or not* Thera should be a limit per 
3 eiu;<ster per tutee« The second rigTOstion is foi* a library that would incliide 
mterial to help tutors with torching and with understanding the probieme 
of disadvantaged children.. 

Fremont t I-fr, Ford, princiixil of Fremont Elementary, stressed ccadcmic 
tutoring with a lot of minor5.ty ;:utor.3 and no hippieso Appointtnents bei-jeen 
the prlnoipal and the tutoro wai’o mado d:U’octly with the school, rather 
than through tho director of Tutorial iro^ectM Thla caused a problem in 
ooTOTrunication-^-thc ceore buries Fromont xwe not informed of how to K/olu 
calls from tutorso After Ihe first appolntoient with M’, Ford, tutor woiv; 
to attend a meeting with Ilr* Eobinaon, the school* s head of Tutor:*-’. Px'odect* 
At this meeting the tutors were briefed on their responsibility jk and were 
sohediaed for tutoring^ Tutoring ms don') frk 2$30'-3«30 p.r.- and 3:30-ls30 p 
each school d®y« The problem tfith Having ti'di, briefing B'*uaion was that 
the tutors could not all attend on the srxm daj'' and, a^*/.in, there was a 
problem of comraunloation. The third mooting at Fro.r.ont for the tutors was 
for tutoring*, Tutoring took place in the stua@nt''i classroom with each 
tutor having one tutoe for one session per week and ioraetiiaeo two sesoion©« 
Attendance was recorded by vay of a sign-’Jip sheet tho school office with 






the Dirootor of Tutorial I’rojftfct keeping traok ol absaricoff, Tni§ method 
prored iatisfaetorj* IHienty' pereons tutored at Frewont and thro® of thos® 

twenty di*opp®d by th© end of th® samaster# 

Hr» Ford wai quit© pl©an©d with th® final ovaluatiop of th© project «» 
Four teachori wrote notos on th© value of tutoring to th® tutee in their 
olaso. All of th© notes mre favorable. Academic aohieveinout was mantionod 
in all of th® notes# IxT# Ford moutioned an interest in l-uavlng a 4:iesting 
each week of all tutors at Fromont for the purpose of charing experloncas 
and getting suggestions for tutoring Iraprovemant# This is an excollent 
idea, but it is questionable as to whether B#C* volunteers will want/ to 

spend two days a week in tutoring activitiei© 

Linoolnt Mr# Thoirvj.n, principal of Uncoil Juilor High, stressed tutor 

attendance and proniptn©sB<» He i'elt th© Tutorial Project was a learning 
experience for both tutor and tutee» Social development, as mil as 
acaderoic devolopinent, vras conoldtrad UTportant# The first mooting for 
the tutora was with }1r. Thoman. At this meoting, tutee anaigtiments worn 
made according to tutor preferono® vdth regard to ago level, o ^0Joct area, 
and tutoring day# At the second mcating, the tutors mot the tot?^© and, 
in some oases, th© tutee’s taaohor* The third meeting at Lincoln was for 

tutoring# 

Tutoring took place in th© cafeteria each day from 
Tutoring was not don© in classrooms because of room i!ir.lntenance and at edent 
discipline 0 Subject ai’cas inoludod Constitubion (considered most i.mportHrju 
for eight gradera), math, English, bilingual px‘*oblems, and Campfire Girltu 
Tutora wwe generally assigned three tutees for one session per \- 7 ©®kt. 
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Thoman kept track of afetendaaceo Approximately thirty-nine tutors began 
and five dropped by the end of the semester t> 

Many tutors oorapXained of the prohXm of tutoe attendance » Many felt 
that the tutee should b® a student v/ho wants help and^ therefore^ automatically 
stays after school to meet his tutcu*, rattier than tries to "escape" with 
the tutor ha,ving to wait outside the dassroora door to "grab" iiim before 
he gets awajo Thoman pointed out that those who would stay automatically 
would not be the students who needed help and tliat this problem is part 
of the challenge of tutorlng^-it is up to the tutor to influence th© tut«o*s 
attitude toward academic ii-nproveinont^^ 

West Highs Clssne and Mrs<. Fu3.t?, sti*esaed th© time tutors should 
bo available and that tutors would be treated as staff and must^ thoreroj/e^ 
dress and act accordingly® All tutors tutored in the spoc5„al reading 
program during the regular class periods at West* Once tlie tutors wero 
acquainted with the ©xpectabions of lies* Pults, th© program ran quite sraoDthly* 
The tutors would show up or call if they would be absent* Mrs a PultK felt 
that a director from B*0o for West ^?ould b© valuablo for weeks when th© 
schedule was ahanged| she could inform the Pir‘ectoi'‘ and the Director could 
inform all the tutcu's of scheriule changes* MfSo Pultz had tutor o work with 
students who had missed school days and needed to catch up* T!ja tutors 
were generally sent to an area other than the classroom, wj.th a specific 
assignment* One tutor worked X'j'ith an intelligent Italian girl who was 
liaving problems adjusting to Eng3.i8h* Fultz recognized the prolxlem 

of not letting tutors do as they wished, but she explained that, as the 
instructor, she had specific goals for her class * She agreed to the 
recommendation that th© tutor be allcwed at some time to instruot the 
whole class for one period* 
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Th© possibility of haring tutes tolng study hall m& discussed.^ It 
was felt that this woiald allow tutors^ who would prefer to be on their amp 
more fi-eedom*. Tutors are awarded a student activities card at the end of 
the semester if they have been ooopex'‘ative<> Ttoteen tutors began tutoring 
at West High and five dropped by tthe end of the semester » Altendanos was 
Ifept by Mr So Fultz .> 

B«Co Guidingj The guiding pi-’ogt'am was handled basiocilly by the Tutorial 
Project advisor^ Mr<> Jack Hernandez* The purpose of guiding was to laring 
6th graders from target area schools on the Bakersfield Campus to aoq’mint 
them with the campus and the opportunities available for students * This 
guiding took place on some Tuesdays and Thuradsya at 10830 aom« throughout 
the seroester*. Glasses of 60 to 90 children were brought to BC* on a bus 
as arx’unged by the respective schools^ Guides inol^^ded any students t?ho 
responded to an announcement in the Ronescx’’ibe« Thor® was no special touri 
It was up to tho guides to show any area of the campus they felt x^ould 
interest the olxO,dren<. B«G^ instructors xv’cre informed ahead of time that 
the guides might enter classrooms. All ohilduen received at B«Ce bookoover 
as a souvenir e 

Many problems came up \jlth the guiding pi'^ogram. The mu-iber of guides 
varied radically from tour to toiju'^ causing problems xrith the number of 
children that could be handled. AlsO;, rmny of tlie g aides did not loiow 
hoi^ to treat the ohildren-«thoy did not knoTf/ \faat Inborosted children,, wbat 
to talc about, etc.. A briefing session and explanation paper before guiding 
proved to be some improvementc 
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evaluated tho pro tojti inforrivaJJ/ in 1968, Thonan has been the only person 
on the staff of the district to for.'nally evalijiate the Tutorial Frojocto 
Thio is beciuiee the pilot program began in his school and because of hia 
continuing great interest in the pi'ogranie 

Thj3 earliest evaluation is sketchy ami impreasionistlc and was reported 
(all of Ik'. Thoman»s evalxiations except the 1968 evaluation are in tho form 
of a report to the city school district office) on Novombor 22, 1965„ IfCo 
Thoman occasionally tallied with teachers about the program concerning its 
benefits to the students in their rooms« He found that the majority of 
the students were showing signs of benefit not only in the oubjoot matter 
area doslgnated by the teacher for tutor’i^ assistance, but also in roany 
attitudes as walla The tutors ware pxinctual, enthusiastic, and working 
very mU. with the students* The tutees ware delighted, very receptive, 
and proud to havo a tutor* F/irent cooperation was excellent « There were 
3 h tutors and 37 tutees * 

A ho next evaluation r6[:'0rt to the city school district was mad® by 
I'k'y Thoman on June 1, 19o7, for tho Tutorial Project beginning on October 
1, 19660 This report covers the tutoring activi.ti0s at Lincoln Junior 
High School, where It?* Thoraao moved from Fremont Elementar}?' School 0 His 
report includes the following informations 

, 1& Thirby»“nine college students were tutors, twenty «*eight worked 

one hour per week, eight worked two hours per week, and three 
gave more than two hours per week of tutorial timoo 

2.: Savonty-oight students (31 seventh graders, }.|7 eighth graders) 

were tutees * 

3o The basic subjects ta'ught were? 

•~ 10 <* 
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Iteth - 35 stud©nto| 29 roceiwd m av#rag© grad® of or 
bet1>®r for thro® quai’tersj only 1 r@o@iv®d m th« 
eacond and third quarter and a «D’» tha fourth quarter. 
English « (including spalling) 21 students 5 of the three quartersi 
grades checked there ms an averaged of seven 
and twelve "C’s" from this group. Only two mad© a 
”D” in the last tlu'ee quartersi there wore no 
Reading - 12 studentei all mad® a or better grades eocespt 
on© student who mad© a for a second quarter 



and a ”G’' the final two quarters. The group turned 
in a totsO. of h9 Book Reports o 

Q#H*C# 10 students tjore tutted in the consitutiono Grades 
as follows* 1 ”A«, 3 h "C»s% and 2 «D»s” 

Uo Spooial events included s 

Ac Attendance at Negro History Week Parade and afhor that 
a piciilo in Hart Par!:. Tiranty-two totors and U9 tutaos 
took part. 

B. Christmas Party - 53 students and 29 tutors pai.'ticipated.. 

Cfr Valentine’s Party 3U students and 19 tutors p 3 rt/r»-olpatedo 
Weiner Roast and Boating •« Hart Pai'k - students tir.d 33 

tutors attended. 

E. End of leux Pax'ty - 52 students and 19 tutors participated. 
5„ Field Trips or Pls.oes visited as follows j 



Place or Area Number of . 3tu.^ ^ 

Toy C'Jrous ^2 

Channel 23 TV 9 

Hemorial. Stadium Football Caxm 21 



Wmber of 'i.’i.itors 



h 

1 



ai. 



o 

me 






Place or Area Ntraber of Sti^nts 


Nmdser of Tut<^s 


Beach Park 


19 


6 


Fishing Pond - Hart Park 


9 


h 


Quadslupe Church 


$ 


3 


Pepsi Cola Bottling Co. 


8 


23 


Cxuiningham Art Gskllory 


21 


12 


Korn County Free Library 


lit 


5 


Pionoesp Village and Museum 


1*1 


18 



6» Nine tutors ^v'ent on home visitations aocomi)ani®d by Thomano 
7o Fii‘t«®a tutees wore bi«ling\ml students, \J±th m English 

language problem, and made good progreos with Spanish spealdng 
tutors <1 

Bo On© of the moat noticeable effects of thic Tutorial Project 
were the oonaiderablo number of less discipline or lack of 
work effort types of referrals from teachers during rogular 
school hourso For emmplc, one atudont who had hud lit referrals 
by mld«'Nov'®mbor ^ only received five more by the end of the 
school year after being assigned bo a txitoi% Only two students 
in the project were suspended from school, each for two days, 
and neithex’ ma suspended again » 

9o Conclusion f 

The A*S*B» Tutorial I'roject is very good one, benefiting many 
students, both bate© and tuboi% Thoman rrcconmiendod its 
continiuibion th© next school yBar<. 
tiT«» Thoman report of tho 1967 •*'^^8 Tutorial Project begins w5.th a 
very helpful rationale for the project, f'rom the city schools^ point oi 
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view} "IhB pobontial public Bcliool dropout is often intelligont, but le 

experiencing boredom or feoUnge of rejection. The A.S.B. (Bakersfield 

College) Tutorial Project is attempting to kelp solve some of these problems 

by working with young people to give them taotivation and enoouragoment. 

It has brsn found that one warm person in a close relationship vdth another 

trnnsinibe the eelf~confidonoo and motivation necessary for ImFrovenenb in 
aohool. " 



He tten mentions ttie criteria used to select fstuc^entci 



1 » 



Bi^lin^^ial students 
English o 



’.;ho show promise in sohool with help in 



2o Constitution « 8th grade students must pass ti-i© final test 
^ior to grr/duation • Students who need some extra study 
to pace thic subject are referred^ ^ 



Jo treading *- inr^rcvement for si>eed - vjord attack - coraproliension 

to develop a fvm (library) reading 

ii, Math - enrichment typo atudente should be referred. Ihoae 
hav ng a problem in staying with the '-top" group in -•■reas 

sklllB, but can learn them 

inth diMll and extra help., 



uuner 



WV...W* - speiiiD/< help^ projects in science, oral reports. 
d0velopi;^nt of phyalcal fitness, and couriGcling and guidance <, 



Based on t‘ae above, hlo ©valimblon nakes tho following pointos 
!.> h9 college otudonts vior© tutors.. 



2., 18 junior high students wrero tutored in passing the Ouistitutioni 
only one made a The rout *’C*s*^^ or betters 

3‘. 20 were tutorod in raadingi I4 showed considerable and 

improved* The other six advanced very little 0 

4.. 15 wBre tutOTod in ra,'ithj all advanced least one level and h 
went ti-ro levels bet ter o 
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5o 12 mre helped in spelling and ISnglleh® All made good progress^ 

6. To proTido further Intereot, ejqperience^ and rewardi eleven field 
trips were taken during the year* The final one iims a trip to 
Pisiuo Beaoh^ 77 junior high students, li ooUeg® tutors and 11 
toaehers made the all day trip* 

Thoman*8 most recent evaluation that of the 1968-69 program is a 
proliwinary evaluation (the final evaluation is not completed) and mentions 
the following! 

1„ College tutorei ”39 of the finest young men and women to tutor 
at Lincoln we have ever had*” 

2v 101 Lincoln students ar© being tutored! AX Thoman, prinoipal, 
director program for Lincoln* Two youth groups have tutorial project 
assistants o 

3o 15 teacliers are offering supervision in materials and explanation 
spanning all basic subject areaso 

Ijo Soioe tutors are coming 2 and 3 times per week* Total weekly hours 
of tutoring time approxlmutoa 55* 

5. A Christmas Party ms held for the fall program In December* 

Tbe DC Guiding Fr ogram i While there is no formal evaluative raufeerial 
available for this program, those involved in coordinating it for the 
> Bakersfield City Schools have been enthusiastic about it and have mentioned 

that the reports from the teachers whose pupils participated in the program 
liav© been extremely favorablB and cnthuslr.stiOe 

mat High School! Again while there is no formal ©valuation of this 

jMnJinmni i rim i jr ii jj i jiilra i i i ift i t M l i tiriririT mmitrff- 

program, Ciosn© and I-Irs* Pultz Imve indicated that they consid*.r th© 
program very valuable for thoir school. 

-Hi.**' 

o 
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Tutor Quastiomairej^ '/JhilQ the ©valuation frm Itr® Thonmn oonoentratei 

priraerily \^on i^rtiat th© program doas for ths tutesa^ the following quastio- 

nair® written by tho 1968-69 student director, Carol Enna, with assictance 

from Hto Hernandez, attempts to evaluate the impaot of ths pro,^am on the 

oollege students who participated in it. 

A questionnaire was sent to eighty persons who had eigSiCd up to tutor* 

Thirty-cix responooe were reooivedv Many of those who did not reopotid did 

not start the project or dropped out before the end of the gerijestero The 

following are those items pertinent to the project* a evaluation i 

question I t Approximately how many weeks did you tutor? 

Number of sessions Tutors 

6 2 

8 1 

9 7 

10 6 

U 2 

12 5 

lii 3 

15 2 

16 2 

fmmm 

10 o 5 average 

Total hours* 329* Given the total nuir/ber of tutors on© ?'dg:it ©stiraate 
th© total hours at around 600 for the fall somestfsr* 

Question 2 5 How many tutoring socsions did you miss? 

Mias Tutors 
0 11 

3. 9 

2 5 -15** 
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i'lisa 



Tutor# 



3 

h 



2 

1 



6 1 
1..3 avorago 



One can conclude t^iat the tuto;. 3 arc very conscientious « 

Qu est ion 3 t Did you continue vrlth Tutorial iYoJeot throughout the 
some star? If no, vriiy? 

School H‘op 
V/ost 2 

Lincoln 2 

Fremont 0 

h 

Question h t At which school did you tutor? 

West High 7 

Lincoln Junior High 6 
Fremont Kjemeotary 23 

iiitjerg-.on (This questionnaire was disregarded bocaus© Eraerson 

was not a projoot school) 

37 

Question 5* Did you vvirticipate in any extra activities ;dth your Gut©e(s)? 



If yes, pleas® list theinj if no, why? 



School 


Ho 


Xes 


V/est 


7 


0 


Lincoln 


111 


8 


Fremont 


6. 






27 


8 
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nm m» to min problsm with extra activities (11 responses) —both 
tutor and tutasa Transportation was a probleifl with three « Lack of interest 
on part of tutee was another another x’Gaaon for no extra activities® The 
extra activities included! basketball, embroidery stichery, trip to the 
library, tcip to to mall, trip to the tutor's home, and five tutors took 
toir tutees to B«G® The activity at Lincoln can be perhaps accounted for 

by Mr « Thoman'e encouraging such activity® 

cluastion 6t Did you treat your tutee(s) as a friend or a student? 



School 


Friend 


Student 


Both 


West 


2 


3 


2 


Lincoln 


8 


3 


li 


Fremont 


1 


1 


Ji 




21 


7 


17 



Most students answered «both« and most regai'ded this relationship as 
more than a formal teacher - pupil relationsnip® 

Question 7i Did you feel you \mve able to ”get through" to the tutee(s)? 

School les No Some 
West 23 3 

Lincoln 16 2 6 

Fremont 1 

, 12 6 10 

Although the definition of "get through" was interpreted in many 
different ways, it can be concluded that most students felt successrol 

in this and thus perhaps in their effort in general® 

Juestion 8t Did you make any improvemenbs vdth your tuteeCs) in rer-ard 
to school grades? Definite evidence® 

«17- 
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Schi •X Yo3 No 

WOI31 2 2 

I»in( :l33 I 4 , 

Frerr int g X 

a fA 

Thsi:*© ijere nauy tutors ‘rtio did not Icnow of specif ic jr ado ir-gproveinen ts 
but iolt. tliey did make some iir.prov era- into It i© quite hard to jutJgeo Me.-v 
ment: ‘.>t-8d tutaos imosed the constitution testo Again, this is m ir.dication 
ti'wit the sfcudonts i*egarded thalr tutoring as suooossfulo 

^ tuteeCa) has ctmnged in his attitude tward 

school by boing mwe ®r thusiastio? 

Schot'l Yee No 

West 2 3 

Unorla ? 11 

Fremcnt g 1 

Ik 16 

aor©j‘ally not knot-Trie Frenont kids did respond bettor in attitude 
ohan' €;a boceuae of agOo Also attitude change is harder to bring about ttian 
gr«d( olangc. and harder to iMasurou 

Question 10 1 Die? year attltudoji regarding disadvantagod children change? 

Were they strengthened? Comments t 

Yea Wo 

21 U 

Omrall, tutors are noi<r better av^rare of probler;is in education and cf 
unde :';>r:.vileg8d children o Sexme mentioned no change in attitude but a 
stre igthoning of th© knowledge of problems in this area© The program ^jrae 
a cte/’tnit® succoss in this area© 
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Quigtion 3X > Did 3rgu f®oX th® iohool at which yxm tutored r@©@p»* 

tiv® to ymt problems? 



School 


Yes 


Ho 


West 


k 


1 


Lincoln 


17 


5 


IJVeraont 


j, jj 




26 


7 



Host of thost who rasntionsd Xask of help, fails d to mtka m effort to 
inp^ove probl©jms« Apiio, the responses suggest a successful axpcrieijcee 
Question 12 ; Do you feel Tutoi*lal Project needs more cw?giml§istion? 
les Ho 

16 16 

There were mmy different Interprotatlons of 'Tutorial Project 
actually Includes (e«g© a olass^ a club, or an inforinal organisation)© 

Soiae roentioncd unoontrolXsble iraprcurements (#»g© sincerity of tutor Sj more 
tutors)© Two suggestions Included wares 
lo 6tart the program earlier © 

2o Ih^nd the program to include more schools j, especially more high 
schools© 

Those that attended the social science $ class meetings were generally 
happy tdth the program while those %-7ho did not felt that there wj; 8 a need 
for better preparation for tutors© 

Question Jk t Did you have any specific problems in getting started 

tutoring? Eaqplain briefSy# 

School tea No 

West 3 3 



> 1 % 



School 


Yes 


No 


Lincoln 


11 


12 


Fremont 


JL. 


2 




17 


18 



Tho 09 who had feroubla getting started at Lincoln were disappointed in 
tutee response butp as stiated by Mr® Thomanj part of the challenge for tutors 
Is encowaging the tuteo to stay after school for extra help® 

Question l$ t Are you planning to work with the problems of disadvantaged 

people? 

Yes No 

22 7 

Question l6 t Are you planning to teach? 

Yes No 



20 12 

Question 17 « If you are sure of your major p please state it® 



Social Sciences 1^ 
Humanities 8 
Biological Sciences k 
Physical Sciences 1 
Mathematics 1 
Business 1 
Agriculture 1 



Questions XW7 indicate that not enough students who don«t have a 
vocational or intellectual interest in social service are volunteering to 



tutor® 



Queation l8s Are you planning to tutor again? 



Yo3 No 

22 6 

Again, the succoes of the progpam la indicated. 

(Ration %9 t If you attended the oXaes xneetinge, did you feel they 

were worthwhile? 

Yes No 

16 1 

Question 20* Do you have any suggestions for futoe class meetings? 

Yes No 

16 1 

Suggestions for ft\tur© classes inoludeds 
Xo Hold them at a better time* 

2* Have meetings for those in Tutorial Project t«ho cannot attend class* 

3o Have more practical information (keys to teaching N 

i^o Have more minority speakers voicing the personal feelings of minority 

people. 

(j uastion 21 : Did your es^^eriences t&arMym anything about your om 

personality? Comments (e«g« abilities, limitations). 

Yes No 

28 1 

Comments Includeds accept people as they are, be patient, do not be 
one sided about people and their problems, communication is important, and 
the realisation that these ohildrcn live in a completely different world 
from middle class white » 

Question 22 1 Did Tutorial Project help or hinder you in your school 
work? (e.go increase your motivation). 
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H@lp Hind©** Meithej? 

13 1 16 

23 * Did yonr atfeitud® toward the tutee change during the 
time you tutored? If bo, how? 

Yes No 

26 5 

Attitudes included! realisation that on© person can’t change problems 
easiiy, can’t change personalities so do what ono can to improve gradesp 
discouragemantp how can one do more to heip, patienocp understandingp and 
some loss of idealism^ Questions 2X and 23 strongly suggest that on© of 
the most important values of this program is the impact that it has on the 
tutor 0 

_Jghr.nil^ t in an attempt to get a more in depth idea of the 
iuipaot of the tutorial experience on the Bakersfield College tutors p 
Hernandea asked the students who took social scieno® i> in the fall and the 
spring to write detailed reactions of their ©xperlenceo® These reaotic»is 
t^ier© to include I 

lo Initial reactions! satisfactions and problems <, 

2o Final reactions i satisfactions and problemso 
3o Achievements of tuteess attitudes and grades o 
2*0 Effect on tutor! knov/ledge of tuteea and their educational 
problems^ attitudes toward tutees and their problemsp self-* 
l<nowrledgo«*«-'limitations and strengths o 
So Evaluations of the tutorial iuroject and class o 



Also in addition to th© abmop soiaa students roecapdod tbeii* roaotions to 
oaeh tutoring session* lMrty-4wo journals were written and ths reactions 
of the twenty^eight that were about Preraoot and Lincoln sohools were studied 
since this is where most of the tutoring takes place* The students* reactions 
are as follows according to each of the above categories! 

Initial reactions! I%tny* students mentioned that initially they were 
not sure what to e^ipeotf that they xiere InsecurOf that they didn’t know 
how to make the subject matter interesting, and that they didn’t know how 
to communicate with the children* One student said, biggest problem 
was trying to ’get through’ to them and motivate them a Sittle*** A few 
students initially felt discouraged, even depressed* let, some seemed \wy 
SKclted in anticipation of a new experienoeo 

Final reactions* All of the students regarded this as a very valuable 
and meaningful experience* Actually this category cannot be separated from 
the next two* 

Effect on tutees* labile a few tutors didn’t think that they tielped 
their tutees much, most felt that their tutees mad© progress* The clearest 
and greatest progress was academic* Scans tutees mad© definite gains on 
their grades; others improved in abmties in basic skills like reading 
and math* A few tutors felt that their tutee’s attitudes had ohangod for 
the b©tter**-that they saw learning in a positive light, that they were no 
longer discipline problems in regular class, and that they gained self 
confidence* One typical student reaction is, «Even though I have a few 
more sessions viith Deborah left, I feel I can Biako a few conclusions 

about ny program* I feel that it has been somewhat successful in that 



Dsborah. has h©r crultlpXicatiocs tabX@© and has gained a little mca?e 

@olf*-OQnfidanc@ and the program has also helped mo»” 

Effect on the tutors i Perhaps the most significant thing to emerge 
from the journals is the effect of the tutoring eaiperlence on the tutorso 
Most generally the tutora felt that the eaQ>orienqe was very valuable to 
them personally® As one student put it, experiences tlirough tutorial 
project have been both enlightening and rewarding® By trying to help 
these children, I was actually helping myself | by trying to ui.der stand 
these children, I was actually learning about my own personalityo” Specifically, 
some students felt that they had a chance to exercise their altruistic 
feelings I ”futorial project gave mo an opportunity to feel that X was 
contributing to the community, and I hope, to the development of some 
students*” A few students admitted that they liad entered the program feu? 
purely selfish reasons, e*g« class credit, and had found the e^qperianc© 
to be very valuable* As for learning much, another student said, "ly 
first few weeks of tutoring this semester wore pretty discouraging beoaiise, 

I guess, I expected too much from both myself and my tuteos* But as time 
wnt on, and I disoussod my hang-*ups xd.th mcjre and more people I looked at 
my role as a tutca? from a different parspectivei and I 3^orn©d a great deal 
more about the obstacles facing ny students* I wanted them to learn something 
from me, and I wanted to oliange their attitudes toxwd education a little***" 
but in the end. It was me who learned from the experience, and it was ray 
attitudes that changed*” 

The most specific thing that the tutors mentioned learning tiras about 
poor and/or minority children® Several students were most emphatic about 
this* 
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HavlKif/ (p*ow!i-up irj an area timt- ia vary stable and whara 
there are few really poor people j I was btoust Into 
a completely different situation » I liked the idea 
of tMe and also enjoyed the idea of ^helping” others# 

I bud visions of the throo girls I had? crawling all 
wr me with gratitude and thinking of in© as their big 
Bister^ X also thought their grades would improve greatly 
a^/ a result. ; j you*vo probably guessed I was in for 
n shocker !••<* If thisaoundi? like a report of failure, 
it probably should be except there was on© person who 
benefited from the experience-^meo I feel I‘ve learned 
to live more outside myself and I’ve become more aware 
of the needs of others in a more real way., The girls 
taught me to care about others and maybe most- important 
of S.1, to take failure/-. 

I think that this project had a very definite effect 
on m0« I came into it because I needed an ©jrbra unit# 

I cam© out of it \d.th some understanding into how and 
why the minorities aren^t ii^ett^ng to collog©i or Jobs# 

It really was my first tast^ of poverty, BakersfleldS 
In other words j, it made me think a little bit about 
the other side# 

Tutoring was also my first experience with people of 
a different racec To bo honest, I was not sure how 
they would react to me, or how I would react to theirto 

Evaluation of tutorial projoctu While the tutorn felt that the program 
was valuable they had several sugge;;iiions for improvement# One student 
felt that there should b© more minority tutors « But the points of general 
concern were that there were not rac.'*e tutoring sessions (more than one a 
week) and that there were no orientation sessions before the tutors began # 
The last point is most frequently ;i®ntlonedo VJhen mentioning th© formal 



class meetings (Social Selene© sstudents wanted less theory «nd more how- 
to-tutor hintBo 

IV 0 C.IlCLUSiaWS AND RECOli'ENDATIONS 

In It is quit© apparent that the tutorial project is extremely valu- 
able from both the standpo'jtnt of its impact on the tutees (a.s 
evaluated by the participating schools) and on the tutors o 



2p Th© program shotad b© dofinitaly oontiny^d and s-ferfogthanad 

raoruiting mor© atudanta, aipaolaHy* minority atudanta as tutw®, 
and by dafinit# pra«»tutorlal orientation sessions to relisv© tutors* 
ansdeties and unoertalntieso 

3o Oonsideration should b© given to involving raoro students who arsn*t 
priroarily motivated by altruism (©#g» those who want credit or pay) 
bscause it sasms apparent that the sa^perisnce is valuable to them 
even though their motives for beginning arsnH th© same as volun* 
teorso In short this sssras to be the sort of e^rianc© that 
many students can and should benefit from® (The community would 
also benefit*) 

ho Oonsideration should be given to e^Kpanding the program to include 
different typos of community service (@*g» juvonile hallj> mental 
hospitals, shelter car®)* This eatpanded program could also b© 
tied into appropriate classes » It is possible to es^and this 
program to include types of community s©and.oes that aren't 
ordinarily thought of as such, ©*go work with local air and water 
poUution agencieso These could also be tied into regular olassew^* 

Today, students want relevant education and want to b® involved with 
their community's problems This desire is not limited to the student 
activists j rather there is some evidence that many students would lil<® to 
do something if only they had the opportunity and could justify this 
activity by fitting it into their class and work scheduloao Since community 
college students usually have to work to meet their college expenses, it 
seems iraparative that the community colleges atten^t to provide the oppor- 
tunities for these students to get involved in community service activities 
through their classes or work* In short, tho concept of volunteer social 



asrvta© in not th© onl^ way to approach ©tudent involv©m©nt in the community, 

and, indeed, my not be the most fruitful way* 

Today many students are disturbed about their society and their worldw 
Thus far, the only visible major alternative to bringing about needod change 
has been confrontation o Most students reject it, but ffl?e then left ^rtth 
no modus operand! for bringing about social, political, and economic change o 
There is an alternative to confrontation and it is lucrative that the 
community college recognina it and vigorously support it* active involvement 
in community service. It is most Important that students be involved for 
the health of the United States and of the world. Humanity oan no longer 
afford the luxury of proveneialism and its offspring* ignorance, fear, and 
hatred. It seems then that a program such as the Bakersfield College 
Tutorial Project is on® very effective alternative to confrontation. 



o 

ERIC 



nm material in this section ii baaed upon reoorela kept by Bakerafield 
College and by tbe Bakerafiold City Sohool Dietriota 

2* This description is based upon a report by the 1968 Student Director 
of the Tutorial Projeotf Carol inns# 

3# iXKiuments related to the organisation and description of the Tutorial 
Project are In Appendix A« 

A description of the class is in Appendix Ao 

5» A copy of this questionnaire is In Appendix B® 
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Brnesli and Dayton A5Ct@n« Pgpgyarog fey 
in^tho CalKorn^ Colffffi ^ 'S£S^or 



Studonta 

qy PlT i . t|i |t < y fiii « g / . » jiiw iiiMii u i ij i aju n 

PoraXta. JunioF 



£»ll£^Si§yS: ^S4m| |on^ Saoramantoj 

Cfcirdlnating adnndXX j^lEp5 ScRmtidn^ 0oBo^ 
rtfej?€>no®s contain some brief mention of the California colleges that 
Iwm tutorial programs o 



Washington? Tutorial Assistance Center of the 
Natiohal Btudeht Association^ 1968 » 

This is a very complete compilation of facts about college tutwial 
programs in the UoS» 
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AFPEIJDXX A 

^Tutorial Dasoriptiv® 

AtSiB, XUTORXAI. PEOJEOT 

Th^ iTPoJeot is a ootTimittss of ths Assooiatsd Student Bo(^® 

Its inembershlp oomes from tbs students of Bakorsfield Collegia 

Tbe main gcmX of tha project is to break dcn-m the cultural barriers 
that exist for underprivileged ohlldran In the depressed areas of Bakersfieldo 
Another goal Is to provide a service fcsr oon^ensatory eduoation^ which w® 
feel is only secondary^ 

The problem that the children wo work with have^, is one of being placed 
in a situation that they may feel is hopeless^. More often than not, these 
children ro<^ivo little or no encouragement from their parents at homso 
At school they are taught in over**crow^lod oXassrooms, and in sometimes 
second class school facilities. The faculty of these schools are very 
interested in these children, but they cannot possibly give all of them 
what they needo 

The tutorial project has taken a few of the t'dfficult oases, the 
ohildrsn who the administration of the schools have said if they don*t get 
the personal attention they so desperately need, they tdll become high 
school or even junior high school dropouts® W© feel that tr/ith this attention 
they stand a much better chance for the educational and social adjustment 
necessary in today*© ©ociety® 

There are no qualifications for membership In the tutorial project® 

All that 1© necessary is a desire to help your fellow man® 

The dhreotor has th© responsibility of organiaing the project at the 
beginning of each school year, and seeing that the project runs smoothly 
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dtjriog yasaro Any polioy questions are bandied by a general ooniiensua 
of tlW3 projaot’s ratmbers# AH oorrespondsne© end olerloal work is dent 
on a purely voluntary basis «• 

\h bold m regular lasetings other than the day^ that m tutor o Qoneral 
Bfisstinga are hold ovary so often to dismiss poHoy laattm?©^ and decisions 
oonosrning th© aotivitiss of the project© 
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Tiri’ORIAL FEO»JEGT 

—iMtiniKiigia r jw tv ji 



Qualifications 

Xo Desixe to help yottr foXloti mawo 
Applications 

la, Obtained in the Campus Center Officses 
Goals of Fx’ojaot 

lo Educational ««» Provide solid advancement by helping tutorees in 
school sub^ject areas « 

2o Social «*-» Break ciatiu'ai barriers that exist for underprivileged 
cliildrena 

Qrgani, national Set«up 
1.D Tutoring 

ao High School^ Jr» High Schooli, and Elementary School Levels c, 
by Subject areas -*•» English, language, reading, mthematicSs^ 
soc.l 4 il studies, U*S^ Constitution, and otherso 
Go Student types «*•«• general, underachievers, particular- subject 
area underachiever’s, emoti.onal problems, blli.ng>aaX probleo^Sy 
or some other educational handicap© 
d» Tutors will generally have fX*oiii 1 to ^ students, tutOTeas© 

G 4 One hoxtr per vraek ab l£>ast© 
fff One unit of credit# 

ga Gians meetings about nlna times driving the semester© 
h« Field trips (librar.f, art gallery, TV Station, football gaiim-f, 
etc<.) m-jd' s/>ecial events (Hegi^o History Week Parade, Ghristiims 
Party, etc©) 

HC/J’Bs It is not required that you sign up for the class© 



2o BC Field Tj;*ip Guides 



a© Guiding occaeionly throughout the semester 
bo Guiding bcto^een cXaBses 

Co Usually 2 or 3 students from elementary or Jr® high 

do E:jq>3ain specific aroas of caniijus to chrlldren so that they 
knotr what eduoationaX facilities are ava^lLabla© 



Tutor ®s riesponeibi3.ity 

lo Provide an image which the student can identii’y with and vis-iallnie 
bimsolf ixi the hl.gber education roloo 

2o Make a real effort attend each tutoring session or field ts'ip 
guid® since students fstel **put down** if t lie tutor does not show 
up aa plAnnodo 






SlncQ ©ducatloii is a ■\rery solj.d advancenjsiit the tutor 
eoriaidex-able help in school subjects <j 



muat pro'dLde 



k<. Give the etudont anoourageraeDt and mtlvation to continua schooling 
Tutor Regard 



iwoningful partiolpation In the school and 



2. BoUer cncieratanding of soolo-eccnoraio strooture. 



th^ d?«w»n“T f ® able to inalco 

tiio dittoienoe between a paasinp: or failing grade of a student, 

1(, Kt’a»teaching or social work essperience. 



$a One unit of credits 



u.. 



BAK’ERSFIELD COLLEGE TUTORIAL PROJECT 

Name s 
Address: 

Telephone : 

Major: 

Semester of College: 

Can you provide your own transportation: 

Level of tutoring: Elementary Junior High High School 



Class Schedule 



Time 


Monday .. 


T^iesday 


Wednesday 


Thursday 


Friday 
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Evening 









1 
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PRAGTIOin^ m SOOXAIi SCMOB (TUTOHJJ^G) 

Social Soianc® 5 
Om y.Qit credit 
Enrollment 2$ 

OoTirae Description > This oonrso is for students who vant to tutor elementary, 
' ' ’Junior higli,™and higjh school students o The course is designed both 

for the student who is oonsiderin® a career in teaching and for the 
student who is considering another career, but who wishes to help others 
and to gain an insight into some of the problem© and rcmards of ©duca- 
tion« 

Course Objectives t 

**'’*~Trrr BC students with some of the educational, problems of 

disadvantaged students 0 

2o To give BO students elementary experience in the process and art 
of teaohingo 

3« To provide 13C students with an opportunity for community service 0 

Means of Achieving Objectives s 
— by the BO instructor 0 

They are placed in tutorial positions at local schools© 

3* They aro supervised at tii© school by the teacher whom they assist© 
kc The DO instructor provides over all supervision, conducts seminars, 
and assigns written work© 



Course Outlines 

work with a minimum of I8 hours and bhe teacher* s or principal’s 
evaluation of the tutor© 

2© OlassroaQ instructions 9 sessions discussing the educational 
problems of disadvantaged children and the tutor’s role© 

3© A ^00*^Kfx^d minimum book review from a blbliograpliy provided by the 

BC instruotOTa , ^ ^ .-4 

Uo A report of the student’s reaction and evaluation of the ©xperionoe 

of tutoring© 

Evaluation* Completion of all four hoadings of the course outliji© xdll bo 

for the grade of ”A«. Partial oowplotion of the total program 

will be evaluated for lesser grades© 





BOQUl 3CIJICB Tutoring 



C0IE8B OBJ^iOTOTB? 

1» To aaqtmint Bafcorsfield College etudentg with the eduoational 
problems of disadvantaged students e 

To provide ©Xomentary ©si^rlenoe in teaohlngo 

3o To provide Bakersfield College students with an opportunity for 
community swvioeo 

G0TB8E OUTLiriEt 

lo Field work tirith a minimum of 9 hours tutoring o 

Zc. Classroom instruction*^ hours j discussion of readings and 
tutoring eaqperience^ occasional guest speakers^ films o 

3n Basic textbook* The Disadvantaged Child a Frost and Hatdces^> 

(Houghton Mifflinjo 

ka A 50C«*word minimum book review of one of tho following! 

So Teacher- Sylvia Ashton«*Warn@r (Bantam paperback) 

Peath at an Early Age > Jonathon Koaol (Bantam paperback) 

Co low 'Spi^^ Holt (]Dell Delta papertaaok) 

do Mat Kentoff (Viking Compass papei’back) 

So Report of student’s reaot5-on arid ©valuation of the e:xp©rl@nce 
as a tutors 

a« Initial reactions* satisfactions and problems a 
bo Final reactions* satisfactions and probleraso 
Co Achievements of tutees* knov/lodgo of tuteos and tholr educational 
problems, attitudes boward tutees and their probleras^^ ©elf*** 
knowledge**litrtitations and strengths o 
ea Evaluation of butorial project and class o 

CHUDIHG* Completion of all requirements will be required for the grade of 
”A’S Partial completion of tho requirements ^dll b© evaluated 
for lesser grades « 



APP3HDIX a 

lutorial Project Queotlonnalre 



This questionnaire wiU be used for a report about Tutori^ Project. No 
namse of tutors will be used in the report, I am mixis 

quBBtionnalre for {jrados in two eUsses} yow ooqperatlM wm to a^eoiated. 
Without a response from aU Tutorial Project roeoitors, the quBBtionnalre 
decreases in its validity, Tou do nob have to answer any questions you 
feel to be too personal. If you have any questions please osll ^ 

Place completed questionnaire in the envelope on the Tutori^ ^ojeot 
Board in the Oanpus Center Foyer by Tuesday, January U* at 3«30 P,»« ihanK 
you for your oooperatlon* 



Carol Buns 

Direotor of Tutcrial Pro^Jocfe 



1» Approad^matoly how roany weeks did you tutor? 

'2* mm tutoring sessions did you miss? . ^ ^ o 

“3* Did you continue with Tutorial Pro^ct throughout tti© semester? 



If no, why? 
























bo It' — ■ 

$0 Did you pa3?tioipata In uny 03 ctsj?a' ^ 









If yes, please list them} if no, why not* 






nH! » fr i r"r'rr ' 






4 fiw“'Eut@els) as "a ^rion^ 



o® uia you ureaT> yuwr ftwwscvo/ <»® ***v*.mv* -* -M-Me-tw* 

7® Did you feel you were able to *^get through” to the tutors)? 



B® Did you make any improvement with the child in regard to school 
grades? Definite evidence# — -- 















10 < 



Do you*'feei" ' ^iu^ee (s) ''liuas '' oha atiKuld© to^yi5'3'''scH5^^ 

being more enthusiastic? , ^ . . 

Did your attitudes regarding disadvantaged children change? Were they 

strengthened? Commentsi , 









Ho Did yoh fail iW scffclbi ii widen 
problems? 






!vi''"lo"yoi5" 
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■Miililliilill 



^ Do you 
Comtsonto; 



f®el Tutorial Pro^oot n®@d© moro organi^^ation? 



NiMlllliK 



13* Did you havo auy specific probloma in gobting star tod tutoring? 
Bbcplain briefly* 






lU, Aro you planning to in any way ^jlth problsroa of diaadvantagod 
poopla? 

15 « Ar® you planniMg to taaoh? 

If you aro suro of your major ijlaaso state it. 






17» Are you planning to tutor again? 

10* If you attended any class meeting, did you foel they xjore worth while? 
"'*"^9* Do you have any suggestions for future classes? 



B^qplain* 









t 0 r 






ZOt, Did your oxperionc© teach you anything about your oxjn personality? 
Commsnts (e*g# limitations ov abilities) 












21. Did Tutcsfial help or hinder you in your school work? 

(o.8» increase your motivation) 

22. Did your attitude torward the tutee change during tho time you tutor r.d? 

If so, hew? 



M*M«NMaeur<AWMNi 












m 
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